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ANALYSIS OF MOTIVATION DETERMINANTS IN THE IMPLEMENTATION 
OF ONLINE TRAINING OF FUTURE MANAGERS AT STATE UNIVERSITIES

Purpose. Improvement of the quality of online education of university students, taking into account their motivational com­
ponent.

Methodology. The research results were obtained using general and special methods of cognition: abstract-logical, analysis, 
systematization and combination, the method of theoretical generalization, deduction and induction, statistical analysis.

Findings. A study on a sample of 377 undergraduate students majoring in “Management” in Sri Lanka demonstrated a good fit 
of the proposed structural equation model to the observed data, confirming that content and organization, Internet access, and 
service quality had statistically significant effects on online learning.

Originality. With the recombination of variables, the possibility of ensuring an increase in the quality of education is formed 
due to the effective increase of a significant motivational component of the educational process

Practical values. The results of the study are useful for all participants in the education sector. They offer a guideline for univer­
sity administrations on how they should conduct online teaching, ensuring the effectiveness of the learning process, taking into 
account the motivational component

Keywords: undergraduate students majoring in “Management”, motivation factors, online learning, students’ satisfaction, state 
universities

Introduction. The modern world has become advanced in 
technology at a faster rate than any previous epoch. Through 
technological advancement, it has reached a new era. Online 
learning is an example of such a milestone. Previously, tradi­
tional approaches were used to conduct all educational prac­
tices related to the learning process. Nowadays, online learn­
ing is the most common method of instruction. E-learning is 
defined as the delivery of learning materials and methods on­
line by using information technologies to learn, teach or ac­
quire knowledge anytime from anywhere [1]. Wikis, podcasts, 
audio and video clips, presentation apps like Prezi, and avatars 
are all useful online learning resources that help and encour­
age teacher candidates and model techniques that they can use 
in their own class-rooms [2].

Learning can take place online, offline, or both. E-learn­
ing offers learners convenience and flexibility in terms of time 
and place. Learners acquire and apply digitally disseminated 
skills. E-learning does not exclusively refer to Web-based 
learning; It often includes mobile learning, through which 
materials are delivered to wireless devices such as smartphones, 
tablets, or other mobile devices; as a result, the term e-learning 
encompasses a broad range of concepts such as computer-
based training, computer-based instructions, online educa­
tion, and other terms, and it is useful to facilitate learning at 
educational institutions and to create an environment condu­
cive to efficacy [1, 3]. E-learning has both strategic and tech­
nological advantages while enabling people to stay current by 
allowing them to learn in non-traditional ways during their 
lives [4].

Even though these online learning methods were used by 
the universities of foreign countries, huge challenges in using 
such technologies. When considering world education devel­
opment, world education has gone far beyond. Many coun­
tries use new educational inventions to uplift their education. 

Online learning is not a new concept to them. Due to the CO­
VID-19 pandemic, the whole education system of Sri Lanka 
had to face a lot of challenges. When we consider university 
education in Sri Lanka. Sri Lankan was not benefitted from 
online education until the coronavirus hit Sri Lanka. Many Sri 
Lankan students were used to learning directly through the 
physical lecturing method. But the whole government univer­
sity system had to change this traditional lecturing method to 
an online teaching method suddenly. Apps like Zoom, MS, 
and Google classroom are highly used in the Sri Lankan edu­
cation system nowadays. This is a new beginning for the whole 
education system of Sri Lanka.

Online education marks a significant change in how peo­
ple learn. As a result, there is a growing need to understand 
what factors influence student satisfaction with online learn­
ing. Apart from the institutional factors, student satisfaction is 
one of many variables such as leadership, faculty commit­
ment, student support, and technology, which influence the 
performance of online learning programs. Satisfaction is a 
critical component of a good online program while some stud­
ies found that this method has a higher drop-out rate than 
face-to-face programs. As a result, it is important to look at 
the factors that influence students’ adoption of e-learning pro­
grams so that all stakeholders can pay more attention to these 
problems and help students learn more effectively (Samsudeen 
& Mohamed, 2019).

Several studies have been considered concerning student 
satisfaction with online teaching, especially in foreign coun­
tries. Due to the technical development and socio-cultural 
background, it is debatable whether these studies apply to the 
Sri Lankan university education system. In the Sri Lankan 
context, a few numbers of empirical studies have been imple­
mented to analyze student satisfaction with online teaching in 
Sri Lankan state universities. Accordingly, this study addresses 
students’ satisfaction with online teaching with special refer­
ence to the Management undergraduates at state universities 
in Sri Lanka.
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Research Questions:
1. Is there a relationship between content & organization 

and online learning satisfaction of state university Manage­
ment undergraduates in Sri Lanka?

2. Is there a relationship between learning style and online 
learning satisfaction of state university Management under­
graduates in Sri Lanka?

3. Is there a relationship between internet access and on­
line learning satisfaction of state university Management un­
dergraduates in Sri Lanka?

4. Is there a relationship between e-service quality and on­
line learning satisfaction of state university Management un­
dergraduates in Sri Lanka?

Literature review. e-Learning Satisfaction. In the literature 
on online services, e-satisfaction is important because it influ­
ences whether or not users will continue to use the distribution 
channel [5]. According to Szymanski and Hise [6], e-satisfac­
tion is the users’ assessment of their overall online experience 
over time. E-satisfaction is important in the literature on on­
line services because it influences users’ decisions about 
whether or not to continue using the distribution channel [5]. 
There are two types of measures used to measure user satisfac­
tion – single-item and multi-item scales [7]. A single-item 
scale cannot provide sufficient information on the construct 
because it does not completely reflect the complexities of sat­
isfaction (Danaher & Haddrell, 1996). On the other hand, re­
cent studies demonstrate the multifaceted nature of customer 
satisfaction.

Students’ satisfaction with web-based learning systems has 
been a source of debate among academics and researchers. 
Multiple studies in both education and the information sys­
tems (IS) literature test student satisfaction with online cours­
es, and e-learning was listed as one of the nine met tracks for 
the information systems (IS) discipline as early as 2001 at the 
Americas Conference on Information Systems (AMCIS). Ac­
cording to the study, perceived usability, value, and perfor­
mance affect user satisfaction with e-learning systems [8].

The education sector has undergone significant changes as 
a result of technological advancements. Notably, wireless in­
ternet technology is now widely accessible as an important 
educational resource in both developed and developing coun­
tries, including Australia, Malaysia, the UK, Turkey, and the 
United Kingdom, in various types of electronic learning (e-
learning) and mobile learning (m-learning) [9]. Furthermore, 
Rapanta, et al. [10] argues that there are a lot of differences 
between classroom teaching and online teaching because 
teachers have a unique style in traditionally sharing knowledge 
and students are used to it.

Globally, the COVID-19 pandemic has had a major effect 
on higher education. Higher education institutions (HEIs) 
were forced to suspend conventional in person learning as a 
result of COVID-19. In response to an ongoing period of 
school closures, policymakers all over the world have turned to 
e-learning to ensure that students’ education continues. Sev­
eral universities in developing countries, on the other hand, 
would not be able to do so during COVID-19. Around the 
same time, the lack of technical training for online teaching 
and learning, as well as the rush to prepare online learning ma­
terials, may have harmed the quality of online programs.

In Sri Lanka, the Open University of Sri Lanka is a leader 
in distance learning (DE), providing a diverse range of study 
programs by removing barriers to higher education. However, 
a pilot survey of The Open University of Sri Lanka (OUSL) 
undergraduates showed that their learning experience fell 
short of expectations. Furthermore, their responses showed 
that their overall impression of the design of the virtual world 
in which they communicate, i. e., the institutional website, is 
unsatisfactory. Student achievement, on the other hand, is one 
of every educational institution’s key goals. On the other hand, 
previous OUSL enrolment and graduation figures show that 
student persistence and academic success are in contrast with 

previous scholarly findings. Interestingly, previous studies 
show that the degree of student engagement has a significant 
impact on student success and persistence [11]. Theories such 
as the theory of student involvement, theory of student depar­
ture, and the theory of student attrition support this. Another 
point is that when the goal is to involve students actively in 
their learning, the structure, length, and delivery of a course 
are most effective. This concept should guide the course’s de­
sign, development, and delivery.

Learning Style Theory. In the learning style theory, many 
business and educational researchers are using the learning 
type (Kolb & Kolb, 2005). Kolb [12] believes that “Learning 
Style” was formed because of the different personality types, 
expertise areas, occupations, the role of work, adaptability, and 
so on. It includes the congenital personal genetic factors, ac­
quired experience accumulated, and the environmental re­
quirements of the current stage. The learning styles suggested 
by Kolb [12] were grounded on the experiential learning theory.

Muhammad [13] identifies learner content interaction as 
one of the major determinants of student satisfaction. Several 
previous studies looked at the features of learning subjects or 
learners to provide adaptive content and learning paths. The 
characteristics and presentation of course material and knowl­
edge are referred to as content features. Text, hypertext, graph­
ics, audio and video, computer animations and simulations, 
embedded experiments, or multimedia knowledge are all ex­
amples of content features in e-learning [14]. Students’ posi­
tive perceptions of Content features have been shown to affect 
their high levels of success expectations [14]. The revised con­
tent provided in e-learning courses, in comparison to conven­
tional learning methods, leads students to believe that the e-
learning system would provide them with a useful means of 
acquiring new knowledge.

Students see psychological contracts as a kind of recipro­
cal exchange in the educational process, according to Wade-
Benzoni, Rousseau and Li [15]. Students pay careful attention 
to the following categories, according to Chowdhury, et al. 
[16]: teachers, futuristic causes, student development, course 
and curricular material, learning opportunities, engagement, 
and facilities. Learners can choose when, where, and what 
they want to learn; in the meantime, the learning system can 
assign the best teachers and provide training that is accompa­
nied by rich digital content that is up to date.

Impact of Learning style (LS) on student satisfaction. Learn­
ing style is the learner’s preference for the learning process, 
including the information processing behavior. As a result, 
when implementing the online teaching system to assist or re­
place teaching, it should have a better understanding of the 
impact of learners’ learning styles on the using results of the 
teaching system and the satisfaction of users. The results of the 
research on the influence of learning style on satisfaction and 
learning effectiveness in the asynchronous web-based learning 
system indicated that learners with different learning styles 
showed similar satisfaction toward the asynchronous web-
based system and learners with different learning styles showed 
no significant differences in the satisfaction of the web-based 
learning system. Learners with different learning styles showed 
significant differences in learning effectiveness. A student’s 
learning style, topic, goal, current knowledge, and unique 
skills can all be determined and processed using an online 
learning system. As a result, unique learning styles could be 
used to give person specific education. Individuals can design 
and direct their learning via e-learning. It has the potential to 
encourage, build confidence and self-esteem, overcome vari­
ous hurdles that learners face, customize the learning experi­
ence, increase access, and improve the learning experience, all 
while assisting individuals in developing their ICT skills [17].

Internet access (IA) on student satisfaction. Students can 
learn from anywhere in the world and the learning alternatives 
available to students are not limited by their geographical loca­
tion because of the accessibility of online learning. Accessibil­
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ity Issues in Rural Areas: Hardware, software, and internet 
access are all requirements for online teaching and learning. 
According to Mohammad Mahyoob [18], all students do have 
not good internet access, and some students have network is­
sues and lack high-quality learning gadgets. The findings re­
vealed certain technical challenges with utilizing the Black­
board tool, such as online class access, class materials down­
load, audio, and video playback, which is consistent with Al­
turise’s [19]. Student satisfaction in distance learning is largely 
affected by the availability of technology. Students who are 
frustrated by using technology in class are generally found to 
be dissatisfied.

The e-service quality (SQ) on student satisfaction. The most 
important aspect of e-learning for students is e-learning qual­
ity, which is accompanied by an e-learning tutor and the qual­
ity of course materials, as well as the quality of e-learning ad­
ministration and service support. The qualitative literature on 
web-based education procedures reveals that website efficien­
cy is linked to students’ learning needs, and the availability of 
better education, and the web-based education system is 
linked to students’ teaching satisfaction. Previous researchers 
have found that the quality of e-services has a positive impact 
on student learning [20]. As a result, some authors made sug­
gestions for e-learning course design. There is a strong rela­
tionship between user satisfaction and course quality (Bailey & 
Pearson, 1983). Both face-to-face and online learning mo­
dalities depend heavily on the interaction construct. Several 
studies have found that in almost every learning environment, 
both the quantity and student satisfaction. The majority of 
these studies discovered a connection between e-quality fac­
tors and e-satisfaction. There is a strong connection between 
student satisfaction, effective teaching, and course quality 
(Bailey & Pearson, 1983).

Relationship between student satisfaction and online learning. 
There has been a lot of research done on e-learning and its rela­
tionship to student satisfaction. The literature emphasizes the 
value of student learning research for course designers and tu­
tors’ professional practices, as well as for developing students’ 
distance learning experiences [21]. It is critical to understand 
students’ needs and expectations when planning, developing 
and delivering distance education courses. If a course fails to 
meet the standards and needs of students, it may result in low 
levels of student engagement. Students’ subjective views of how 
much a learning environment promotes academic achievement 
are referred to as student satisfaction. Strong student satisfac­
tion suggests that properly demanding instructional approaches 
are causing students to think and learn. The positions of the 
teacher and the students are likely to be important elements in 
student satisfaction; these elements may be essential to student 
learning. The current study looked at a few of these factors to 
see which ones are most helpful in ensuring students’ academic 
performance [22]. Students who engaged in online collabora­
tive activities recorded higher levels of satisfaction with their 
learning process than students who did not engage in online 
collaborative learning, according to some reports.

The Impact of Coronavirus (COVID-19) on Students’ Online 
Learning. COVID-19 has a negative impact on pupils’ aca­
demic performance. Sintema [23] found that the pandemic 
had a detrimental impact on their pupils’ grades, given that the 
school academic calendar had been brusquely disrupted by the 
early closure of all institutions in Zambia. Ivanov’s [24] study 
on the effects of (COVID-19/SARS-CoV-2) epidemic break­
outs on global supply chains: in China, Europe, North Amer­
ica, and South America provides a more detailed overview. 
The findings of this study demonstrated that there were nega­
tive consequences, but that learners’ performance was mostly 
influenced by the timing and magnitude of interruption 
spread, as well as the school arrangement. The findings of 
these investigations support the findings of Owusu-Fordjour, 
et al., [25] about Ghanaian learners’ negative perceptions of 
COVID-19’s impact on their learning.

Purpose of the article. The purpose of the article is to iden­
tify the relationship between students, satisfaction and the 
process of online learning.

Methods. The conceptual Framework of the present study 
can be depicted in Figure.

The researchers examine whether the significant impact of 
content and organization on student satisfaction can be identi­
fied. Therefore, the research hypotheses of this variable are as 
follows.

H1: There is a significant relationship between SO and 
OLS.

H2: There is a significant relationship between LS and 
OLS.

H3: There is a significant relationship between IA and 
OLS.

H4: There is a significant relationship between SQ and 
OLS.

The target population of this study was the Management 
undergraduates in government universities in Sri Lanka. There 
are 13 management faculties under government control. Re­
searchers have considered 24261 Management undergraduates 
as the population. According to Morgan (1970), the sample 
size considers 377 for over 20000 population, and the study 
used a stratified sampling method. Primary data were collect­
ed through mailed questionnaires.

Results. Descriptive Analysis. Respondents of this study 
comprise the Management undergraduates in Sri Lankan gov­
ernment universities (Table 1). Out of 377 responded, 137 
(36.3 %) are male, 240 females (63.7 %). Among age groups, 
28.6 % are included between 20–23 years old and 65.8 % for 
24–27 years old. A lower percentage can be seen for the age 
category of 28–30 which is 5.6 %. From this data it can be 
identified that the higher percentage of the age group is be­
tween 24–27.

The overall result of Table 2 indicates that the average 
number of respondents have given agreed answers for the con­
tent and organization, internet access, learning style, service 
quality, and student satisfaction by the average number of re­
spondents. The skewness of content and organization, internet 
access, and service quality variables are negative values that 
lead to negative distribution, and learning style has a positive 
value that leads to positive distribution. Since the kurtosis val­
ue is greater than 0.263 there can be identified leptokurtic or 
high peak distribution of content and organization, internet 
access, and service quality variables. And there is a leptokurtic 
or low peak distribution of only learning style.

Correlation of the independent variables with student satis-
faction. The positive correlation coefficients of content and 
organization, learning style, internet access, and service qual­
ity are 0.668, 0.055, 0.600 and 0.686, respectively indicating 
that those four independent variables are positively correlated 
with students’ satisfaction, while the p-value of 0.000 for three 
variables and only one variable p-value was 0.287.

Table 2 provides the information to predict the satisfaction 
of online teaching from content and organization, service 
quality, internet access, and learning style as well as the statis­
tical significance of the variables. Under the beta values of an 

Learning Style (LS)

Internet Access(IA)

Content and organization (CO)

Service Quality (SQ)

Online Learning
Satisfaction (OLS)

Independent Variables Dependent Variables

Fig. Conceptual Framework
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unstandardized column, it shows the absolute importance of 
the variables whereas beta values of standardized coefficients 
show the relative importance. There can be identified beta val­
ues as 0.671, 0.245, 0.380, 0.167 and 0.049 for constant, con­
tent and organization, service quality, internet access, and 
learning style respectively. All values are positive which means 
when the content and organization of online teaching are 
good, student satisfaction with online teaching will increase; 
when service quality increases, student satisfaction with online 
teaching will increase; when internet access increases, student 
satisfaction will increase. And when match the learning style of 
the student with online learning patterns, student satisfaction 
will increase. Further, it can be interpreted as when content 
and organization, service quality, internet access, and learning 
style are zero student satisfaction is equal to 0.671. The regres­
sion equation can be presented in the following manner.

Student Satisfaction = 0.671 + 0.245 CO - 0.049 LS +

+ 0.167 IA + 0.380 SQ.

Testing of the hypothesis. The first hypothesis is constructed 
for SO. Since the p-value of content and organization is lesser 
than the alpha value of 0.05 it can be accepted alternative hy­
pothesis (H1). Therefore, the results show that there is a sig­
nificant relationship between SO and OLS. The second hy­
pothesis is on the learning style, the p-value of this variable is 
also greater than the 0.05 alpha level, so it can be rejected al­
ternative hypothesis (H2). So, there is no significant impact of 
learning style on students’ satisfaction in Management under­
graduates at government universities in Sri Lanka. It can be 
concluded that there is a significant impact of internet access 
on the satisfaction of Management Undergraduates in Sri 
Lankan Government Universities since the p-value is lesser 
than 0.05. Therefore, it can be concluded that there is a sig­
nificant impact on internet access on students’ satisfaction of 

Management undergraduates in Sri Lankan government uni­
versities service quality p-value is also less than 0.05 alpha 
level, it can be accepted alternative hypothesis (H4). So, there 
is a significant impact on service quality on students’ satisfac­
tion in Management undergraduates in government universi­
ties in Sri Lanka.

Discussion. One of the major reasons that the researcher 
has undertaken this research was the growing trend of online 
teaching and learning in Sri Lankan universities. Due to CO­
VID-19 pandemic, the whole Sri Lankan education system 
was challenged and changed. Simultaneously, the Sri Lank­
an government decided to conduct lectures online. Espe­
cially, in 2020 online teaching increased more than in past 
decades. Due to COVID-19 online teaching is the only pos­
sible way of teaching and it was the major reason for the 
growing online teaching and learning in the Sri Lankan gov­
ernment universities. Even though there can be found several 
online teaching and learning-related research studies, the 
majority of studies are undertaken in developed countries. 
Thus, researchers have undertaken this research to address 
the knowledge gaps.

From this research, the researchers investigated whether 
there is a relationship between content and organization, 
learning style, internet access, service quality, and online 
learning satisfaction of Management undergraduates in Sri 
Lankan Government universities. The results revealed that 
there is a relationship between satisfaction with online teach­
ing with special reference to the Management undergraduates 
in Sri Lankan Government universities. It has been realized 
that only three independent variables such as content and or­
ganization, internet access, and service quality share a signifi­
cant correlation with students’ satisfaction with online teach­
ing, and learning style does not share a significant correlation 
with students’ satisfaction with online teaching. Satisfaction of 
online teaching at government universities is different from the 
other universities in Sri Lanka because government universi­
ties are the major high education contributor in Sri Lanka. 
Because of that, the government of Sri Lanka has developed 
various sections in the university sector, especially in online 
teaching.

Service quality with the highest beta value emerged as the 
most important factor impacting the satisfaction of online 
teaching in Sri Lankan government universities. This coeffi­
cient value of service quality was seen as an essential motivator 
by government universities to satisfaction with online teach­
ing. According to the results service, quality related factors im­
proved the effectiveness of the e-learning system as well as 
student satisfaction with it. It was also discovered that service 
quality is a key determinant of user satisfaction and will have 
an indirect effect on the online teaching long term usage in­
tention. According to the Muhammad, et al. [13] student sat­
isfaction is determined by the relative consistency of experi­
ences as well as the effectiveness of higher education institu­
tions in delivering educational services. Content and organiza­
tion are the next highest beta value that emerged as the most 
important factor impacting the satisfaction of online teaching 

Table 1
Descriptive statistics

N Mean Std. 
Deviation Skewness Kurtosis

Statistic Statistic Statistic Statistic Std. Error Statistic Std. Error

Content and Organization 377 4.1437 0.64428 -2.039 0.126 4.102 0.251

Learning Style 377 2.9864 0.59414 0.233 0.126 0.063 0.251

Internet Access 377 3.9198 0.74211 -1.244 0.126 0.609 0.251

Service Quality 377 4.0841 0.64863 -1.823 0.126 3.149 0.251

Students Satisfaction 377 4.0382 0.68091 -1.033 0.126 1.063 0.251

Table 2
Coefficients

Unstandardized 
Coefficients

St
an

da
rd

iz
ed

 
C

oe
ffi

ci
en

ts

T Sig.

B Std. 
Error Beta

(Constant) 0.671 0.206 3.258 0.001

Content and 
Organization

0.245 0.076 0.232 3.207 0.001

Learning style 0.049 0.042 0.043 1.172 0.242

Internet access 0.167 0.048 0.182 3.441 0.001

Service quality 0.380 0.076 0.362 5.034 0.000

Note:  Dependent Variable: Student satisfaction



ISSN 2071-2227, E-ISSN 2223-2362, Naukovyi Visnyk Natsionalnoho Hirnychoho Universytetu, 2023, № 3	 175

in Sri Lankan government universities. This coefficient value 
of content and organization was seen as an essential motivator 
by government universities to satisfy online teaching. Internet 
access is found to be the next significant factor with the third 
highest beta value. During the study, the results indicated that 
the current level of internet access highly influences the deci­
sion to satisfaction with online teaching. From the regression 
analysis result, it was further identified that there was a positive 
impact of internet access on the satisfaction of online teach­
ing. The possible reasons that can be predicted are that with 
increased technology accessibility & availability and smooth 
and easy infrastructure processes are introduced. The last 
most important factor impacting students’ satisfaction is 
learning style. The regression results indicated that learning 
style did not statistically significantly impact students’ satis­
faction. Students follow different learning styles for their 
learning. In [13], it was revealed that courses should be de­
signed in such a way that they should encourage not only a 
student’s discipline but also a student’s consistent approach to 
work.

They examined the factor’s impact on the analysis of the 
students’ satisfaction with online teaching with special refer­
ence to the Management undergraduates in Sri Lankan Gov­
ernment universities. From this research, it made the infer­
ence in the research hypotheses that, content and organiza­
tion, internet access, and service quality have a significant in­
fluence and learning style was not significant. From the value 
of R2 of 0.514, it emphasizes that 51.4 % of the variation of 
students’ satisfaction is predicted by the joint contribution of 
content and organization, internet access, service quality, and 
learning style. From the study findings, it can be concluded 
that the majority of the Management undergraduates in Sri 
Lankan Government universities have satisfied with online 
teaching.

Increasing the effectiveness of the educational process by 
increasing the motivational component (satisfaction with 
learning) can be achieved by the adaptation method through 
recombining the mentioned variables. The adaptation process 
is necessary due to the variability of the composition of stu­
dent groups, their motivation and levels of awareness and in­
terest in each of the proposed components of online educa­
tion.

Conclusions. This research is based on students’ satisfac­
tion with online learning with special reference to the man­
agement undergraduates in Sri Lankan government universi­
ties. It provides wide recommendations, advantages, and 
different remarks for uplifting and regular maintenance of 
online education in the prevailing context. On the other 
hand, this research is more helpful for university students to 
take the necessary steps to improve their learning process. It 
will help to achieve the targets of both university lecturers as 
well as students by converting online learning and teaching 
tasks more fruitfully. Finally, this research findings give a 
clear view to the government which is the policy maker of 
education.

References.
1. Turban, E., King, D., Lee, J. K., Liang, T.-P., & Turban, D. C. 
(2015). Electronic Commerce: A Managerial and Social Networks Perspec-
tive, 8. Springer Cham. https://doi.org/10.1007/978-3-319-10091-3.
2. Revin, F. (2021). The Shifting Image of Social Capital: Digitizing 
Cooperative Ties. Future Human Image, 16, 75-82. https://doi.
org/10.29202/fhi/16/7.
3. Fatkhutdinova, O. (2018). Impact of Legal Education on the Devel­
opment of Space Law. Advanced Space Law, 1, 42-49. https://doi.
org/10.29202/asl/2018/1/5.
4. Terepyshchyi, S. (2022). The Interaction of Education and the 
Global Social System: the Experience of China. Ukrainian Policymak-
er, 10, 37-42. https://doi.org/10.29202/up/10/5.
5. Lin, G. T. R., & Sun, C. (2009). Factors influencing satisfaction and 
loyalty in online shopping: an integrated model. Online Information 
Review, 33(3), 458-475. https://doi.org/10.1108/14684520910969907.

6. Szymanski, D. M., & Hise, R. T. (2000). E-satisfaction: an initial 
examination. Journal of Retailing, 76(3), 309-322. https://doi.
org/10.1016/S0022-4359(00)00035-X.
7. Sureshchandar, G. S., Rajendran, C., & Anantharaman, R. N. 
(2002). The relationship between service quality and customer satis­
faction – a factor specific approach. Journal of Services Marketing, 
16(4), 363-379. https://doi.org/10.1108/08876040210433248.
8. Bauk, S., Šćepanović, S., & Kopp, M. (2014). Estimating Students’ 
Satisfaction with Web Based Learning System in Blended Learning 
Environment. Education Research International, 2014, 731720. https://
doi.org/10.1155/2014/731720.
9. Alsabawy, A. Y., Cater-Steel, A., & Soar, J. (2013). IT infrastructure 
services as a requirement for e-learning system success. Computers & 
Education, 69, 431-451. https://doi.org/10.1016/j.compedu.2013.07.035.
10. Rapanta, C., Botturi, L., Goodyear, P., & Koole, M. (2020). On­
line University Teaching During and After the Covid-19 Crisis: Refo­
cusing Teacher Presence and Learning Activity. Postdigital Science 
and Education, 2, 923-945. https://doi.org/10.1007/s42438-020-
00155-y.
11. Sun, J. C., & Rueda, R. (2012). Situational Interest, Computer 
Self-Efficacy and Self-Regulation: Their Impact on Student Engage­
ment in Distance Education. British Journal of Educational Technolo-
gy, 43, 191-204. https://doi.org/10.1111/j.1467-8535.2010.01157.x.
12. Kolb, D. A., & Kolb, A. Y. (2013). The Kolb Learning Style Inven-
tory 4.0: Guide to Theory, Psychometrics, Research & Applications. 
Experience Based Learning Systems.
13. Muhammad, A., Zhou, Q., Beydoun, G., Xu, D., & Shen, J. 
(2016). Learning path adaptation in online learning systems. In: 2016 
IEEE 20 th International Conference on Computer Supported Cooperative 
Work in Design (CSCWD), (pp. 421-426). United States: IEEE. 
https://doi.org/10.1109/CSCWD.2016.7566026.
14. Wu, J.-H., Tennyson, R. D., & Hsia, T.-L. (2010). A study of stu­
dent satisfaction in a blended e-learning system environment. Comput-
ers and Education, 55, 155-164. https://doi.org/10.1016/j.compe­
du.2009.12.012.
15. Wade-Benzoni, K. A., Rousseau, D. M., & Li, M. (2006). Manag­
ing relationships across generations of academics. International Jour-
nal of Conflict Management, 17(1), 4-33. https://doi.
org/10.1108/10444060610734154.
16. Chowdhury, S., Rahman, M., Doddanavar, I. A., Zayed, N. M., 
Nitsenko, V., Melnykovych, O., & Holik, O. (2023). Impact of Social 
Media on Knowledge of the COVID-19 Pandemic on Bangladeshi 
University Students. Computation, 11, 38. https://doi.org/10.3390/
computation11020038.
17. Arora, B. (2019). Teaching cyber security to non-tech students. 
Politics, 39(2), 252-265. https://doi.org/10.1177/0263395718760960.
18. Mahyoob, M. (2020). Challenges of e-Learning during the CO­
VID-19 Pandemic Experienced by EFL Learners. Arab World Eng-
lish Journal, 11(4) 351-362. https://doi.org/10.24093/awej/vol­
11no4.23.
19. Alturise, F. (2020). Evaluation of Blackboard Learning Man­
agement System for Full Online Courses in Western Branch Col­
leges of Qassim University. International Journal of Emerging Tech-
nologies in Learning, 15(15), 33-51. https://doi.org/10.3991/ijet.
v15i15.14199.
20. Pham, L., Limbu, Y. B., Bui, T. K., Nguyen, H. T., & Pham, H. T. 
(2019). Does e-learning service quality influence e-learning student 
satisfaction and loyalty? Evidence from Vietnam. International Journal 
of Educational Technology in Higher Education, 16, 7. https://doi.
org/10.1186/s41239-0190136-3.
21. Levin, T., & Wadmany, R. (2006). Teachers’ Beliefs and Practices 
in Technology-based Classrooms. A Developmental View. Journal of 
Research on Technology in Education, 39(2), 157-181. https://doi.org/1
0.1080/15391523.2006.10782478.
22. Winberg, T., & Hedman, L. (2008). Student attitudes toward 
learning, level of pre knowledge and instruction type in a computer-
simulation: effects on flow experiences and perceived learning out­
comes. Instructional Science, 36(4), 269-287. Retrieved from http://
www.jstor.org/stable/23372883.
23. Sintema, E. J. (2020). Effect of COVID-19 on the Performance of 
Grade 12 Students: Implications for STEM Education. EURASIA 
Journal of Mathematics, Science and Technology Education, 16(7), 
em1851. https://doi.org/10.29333/ejmste/7893.
24. Ivanov, D. (2020). Predicting the impacts of epidemic outbreaks 
on global supply chains: A simulation-based analysis on the coronavi­
rus outbreak (COVID-19/SARS-CoV-2) case. Transportation Re-
search Part E: Logistics and Transportation Review, 136, 101922. 
https://doi.org/10.1016/j.tre.2020.101922.



176	 ISSN 2071-2227, E-ISSN 2223-2362, Naukovyi Visnyk Natsionalnoho Hirnychoho Universytetu, 2023, № 3

25. Owusu-Fordjour, C., Koomson, C. K., & Hanson, D. (2020). The 
impact of covid-19 on learning the perspective of the Ghanaian stu­
dent. European Journal of Education Studies, 7(3). https://doi.
org/10.46827/ejes.v0i0.3000.

Аналіз мотиваційних чинників реалізації 
онлайн-навчання майбутніх менеджерів 

у державних університетах

В. Г. Фатхутдінов1, Б. Г. Амаратунга*2, 
В. С. Ніценко3, Д. Б. Свириденко4, В. В. Коцур5

1 – Міжрегіональна Академія управління персоналом, 
м. Київ, Україна
2 – Університет Ваямба у Шрі-Ланці, м. Куліяпітія, Де­
мократична Соціалістична Республіка Шрі-Ланка
3 – Івано-Франківський національний технічний універ­
ситет нафти і газу, м. Івано-Франківськ, Україна
4 – Український державний університет імені Михайла 
Драгоманова, м. Київ, Україна
5 – Університет Григорія Сковороди в Переяславі, м. Пе­
реяслав, Україна
* Автор-кореспондент e-mail: buddhini@wyb.ac.lk

Мета. Підвищення якості онлайн-навчання студентів 
університетів з урахуванням їхньої мотиваційної складової.

Методика. Результати дослідження, отримані під час 
використання загальних і спеціальних методів пізнання: 
абстрактно-логічний, аналіз, систематизація й комбіну­
вання, метод теоретичного узагальнення, дедукція та ін­
дукція, статистичний аналіз.

Результати. Дослідження на вибірці з 377 студентів 
бакалаврату спеціальності «менеджмент» у Шрі-Ланці 
довело гарну відповідність запропонованої моделі струк­
турного рівняння спостережуваним даним, підтверджу­
ючи, що зміст і організація, доступ до Інтернет і якість 
послуг мали статистично значущий вплив на онлайн-ви­
кладання.

Наукова новизна. За рекомбінації змінних формуєть­
ся можливість забезпечення підвищення якості навчання 
за рахунок ефективного збільшення вагомої мотивацій­
ної складової навчального процесу

Практична значимість. Результати дослідження є ко­
рисними для всіх учасників освітнього сектору. Вони 
пропонують дороговказ для адміністрації університетів 
щодо того, як вони повинні проводити онлайн-викла­
дання, забезпечуючи результативність процесу навчання 
з урахуванням мотиваційної складової.

Ключові слова: студенти зі спеціальності «менедж-
мент», чинники мотивації, онлайн-навчання, державні уні-
верситети
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